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MELODIC CONTOUR (PITCH): Small Intervals; Arpeggio; RHYTHM (sixteenth notes, 
eighth notes); TIMBRE/TONE COLOR; TONALITY: Chromatic Scale 

LISTENING; RELATING; DESCRIBING; CREATING; PERFORMING; SINGING
grades 3–5

Lesson #2: A ‘Bzzz-tsar’ Story ;>)

 National Core Music Standard – Artistic Process #1: Creating
 National Core Music Standard – Artistic Process #2: Performing
 National Core Music Standard – Artistic Process #3: Responding
 National Core Music Standard – Artistic Process #4: Connecting

Ohio 2012 Standards:
(Progress Points)
 
A. Demonstrate how musical elements communicate meaning and emotion by playing, singing [or moving to] music. 
B. Recognize the use of music for various purposes by performers and listeners in a variety of cultures. 
C. Create music in simple forms to be performed with dance, drama or in response to a work of visual art. 
D. Individually and collaboratively select ideas and a media form of the day to create musical pieces.
E. Use digital technology to listen to and study music recognizing instruments, [voices,] ensembles and musical forms. 

Critical Thinking Skills (measurable verbs, Bloom’s Taxonomy)
Recognize; describe/discuss/express; demonstrate/practice/use; apply; create; interpret; 
perform/present 

Common Core – Connections
music vocabulary for Word Wall: motive; theme; chromatic; interval; arpeggio; opera other 
vocabulary: narrative; tsar (czar), pun

Conceptual Learning Statements (“I can…” or “I demonstrated/showed that music 
can…”; “I never knew that…”. Also, “We can…” or “We demonstrated that…”)
Music can tell a story, and can sound like things in nature, objects, or events, as narrative 
(“stories”); I can (We can) dramatize or “act out the story” and include music and sounds. I can 
tell you the name of a famous piece of music about a bumblebee. I know which composer wrote 
this well-known piece for an orchestra to play – I know it was originally for an opera; I know the 
story behind the scene in the opera. I can use the story and interpret it differently using musical 
instruments to play specific motives. 

Student Learning Objectives (SLOs) or Outcomes:
Students will listen to the story and musically interpret it by identifying various characters or 
events to represent with music and instruments. Students will build upon their previous rhythmic 
skill in Lesson #1. Students will learn to sing and/or play two melodic motives. Students will 
create an accompaniment to the narrated story using instruments within their classroom. 
Students will evaluate their class’ performance and interpretation. 
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Materials:
• recording of “Flight of the Bumblebee” by Nikolai Rimsky–Korsakov
• Visual: Rhythm, “Flight of the Bumblebee”
• Visual: Melody, “Flight of the Bumblebee”
• instrument “orchestra”: maracas, temple blocks and/or woodblocks; keyboards or chromatic 
bells (5th/6th grade only); pairs of mallets; ocean drum and/or Bass Metallophone; kalimbas/
mbiras/thumb pianos; Alto Xylophone and/or small hand drums; Bass Xylophone and/or large 
drum; wind chimes and/or glockenspiel(s); kazoos (optional); recorders (optional) 
• Storyline Synopsis, The Tsar of Saltan

Sequence:
1. Have the recording on as students enter the room; see if they remember its title and 
composer from a previous lesson. Review the Rhythm, “Flight of the Bumblebee” visual the 
students learned and played in Lesson #1 for this well-known piece. First count Motive #1 
together, using ti-ri-ti-ri or ti-ka-ti-ka while patting laps using alternating hands; next, have 
students play the rhythm with alternating maracas or temple blocks (wood blocks can be used 
with students in pairs; one person holds the woodblock as the other plays with alternating small 
rubber or wooden mallets. 

2. Next, count and clap Motive #2 together, using ti-ti, ti-ti, ta, and rest; have students play the 
rhythm on hand drums or another unpitched percussion instrument. (Fifth graders can sing on 
“loo,” practice, then play the crossover mallet pattern for pitched percussion, beginning with 
their right hand; remember to mirror the movement for the class while facing them.) Learn well 
enough to use a faster tempo if possible.

3. Display the Melody, “Flight of the Bumblebee” visual. Invite students to sing the motive on 
“doo” after hearing the teacher play it on piano. (5th and 6th grade): Learn to play on keyboards 
or chromatic bells. For keyboards, use the given fingering on the Visual; for chromatic bells, 
alternate hands beginning with the left hand on E and positioned under the right hand (which is 
ready to play the second note on the black key, E-flat). Note: In 3rd and 4th grade you may want 
to use kazoos for the fast, chromatic “bee” motive; don’t be overly concerned about accuracy 
of the melody, as this can be used merely for an improvisatory “buzzing bee” sound effect. 
Introduce the words motive (a short musical idea or pattern that is used often in a piece, and can 
represent something specific) and chromatic (moving in half-steps to the closest black or white 
key on the piano) and add them to the Word Wall.

4. After achieving desirable level of mastery with both the rhythmic and melodic motives (can 
be used for Assessment*), tell the students that we will be using the Rhythm Motive #1 or 
Melody Motive #1 to represent the bee in the story; therefore, this is the Bee’s Motive or Theme. 
(Choose whichever is doable for your class; if this is too difficult, use kazoos.)

5. Display and review the Storyline/Synopsis with the class. Go over the meanings of words 
such as czar (or tsar, a ruler or “King”). If time permits, have selected students read two 
sentences each; these students can be Narrators for the class “production” in Step #6 below.

http://www.classicsforkids.com/music/hearthemusic.php?id=25
https://www.classicsforkids.com/downloads/rimsky_korsakov/Rhythmic%20motives,%20Bumblebee.pdf
http://www.classicsforkids.com/downloads/rimsky_korsakov/Melodic%20motives,%20Bumblebee.pdf
http://www.classicsforkids.com/downloads/rimsky_korsakov/Teachers_Resource_Rimsky-Korsakov_LessonPlans.pdf
https://www.classicsforkids.com/downloads/rimsky_korsakov/Rhythmic%20motives,%20Bumblebee.pdf
http://www.classicsforkids.com/downloads/rimsky_korsakov/Melodic%20motives,%20Bumblebee.pdf
http://www.classicsforkids.com/downloads/rimsky_korsakov/Teachers_Resource_Rimsky-Korsakov_LessonPlans.pdf
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6. Next, choose students to play various characters or to represent objects or events in the story 
or narrative, creating their own motive or theme, as follows:

Czar: Large drum(s) and/or Bass Xylophone(s), played “royally”
Prince: Small drum(s) and/or Alto Xylophone(s), played to represent the young, brave, and bold 
Prince Gvidon
Swan-Bird: Wind chimes and/or Glockenspiels(s), and/or Recorder, played “magically”
ship on the ocean: Ocean drum and/or Bass Metallophone(s)
magic of changing the Prince into a bumblebee: kalimbas/mbiras/thumb pianos, or bell tree
Bumblebee: keyboard, chromatic bells, kazoos, or vocal sounds (one of the Rhythm or Melodic 
motives, as chosen in Step #3 above)

If you have enough instruments, everyone in the class could be given one of the special parts 
listed; if not, divide the class in half and perform the story twice in Step #6 below.

7. Give all students time to practice, explore, and create at their instrument. Then, combine 
narration followed by the musical motives for a complete interpretation of this “opera scene.” 
Explain, however, that there is usually no spoken narration in an opera; everything is sung.

8. After one class rehearsal, discuss improvements to make and perform again. Video record the 
performance and plan to critique it in a follow-up class period.

Closure/Questions:
1. Ask the class questions that refer back to the SLOs and Conceptual Learning or “I can…” 
statements.
2. “What does the term motive mean, in music?” (see Step #3 for definition) “What does the term 
chromatic mean?” (see Step #3) “Why do you think the composer chose a chromatic passage, 
played very quickly, to sound like a bumblebee?” (it sounds like buzzing) 
3. “Why would it be funny to call our version of the opera ‘A Bzzz-tsar Story?’” (because it is 
about a bee–the ‘bzzz’ part– and about a tzar, which is like a ruler or King…and because ‘bzzz-
tsar’ sounds like the word ‘bizarre,’ which means ‘strange.’) “What do we call that kind of joke, a 
play on words with double meanings?” (a pun)
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*Assessment/Evaluation:
1. Formative Assessment: (by teacher or student)
[Name of Student] [I] can play one of the rhythms in this lesson with accuracy, a steady beat, 
and proper technique:
5…all of the time 
4…most of the time 
3…some of the time 
2-1…not yet, or only with help 

2. Formative Assessment: 
[Name of Student] [I] can play one of the melodies in this lesson with accuracy, a steady beat, 
and proper technique:
5…all of the time 
4…most of the time 
3…some of the time 
2-1…not yet, or only with help 

3. “Stretch” or Advanced: 
[Name of student] uses musical vocabulary in describing the connection between musical 
choices or sounds and their representation of characters or events in a story.
5…all of the time 
4…most of the time 
3…some of the time 
2-1…not yet, or only with help 

4. Summative Assessment: 
Video record the students after they have practiced their performance. Then have the class 
watch/listen to their recorded performance. Discuss and respond to the following questions as a 
Group Evaluation (can use thumbs up for “yes” and thumbs sideways for “not all the time” or “not 
really”:
(a) Did we work together well and create interesting instrument parts and sounds?
(b) Could we hear all the narrators and instrument players clearly?
(c) Did the use of instruments enhance (add to) the telling of the story?

Have students place any Rubrics in their Music Listening Portfolio.

Extensions and Follow-up Lessons:
1. Perform the musical story for the classroom teacher, on a concert, or for a younger grade 
level.
2. Transform the musical story into an “opera scene” by having students sing all the narration 
and allowing specific students to create sung dialogue for each character.
3. Listen to another piece by Rimsky–Korsakov, such as Scheherazade, over several class 
periods.
4. Find out more about the composer, Nikolai Rimsky–Korsakov.


